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TODAY’S AGENDA

Welcome!

Small Group: Identifying Family Strengths

States’ Family Engagement: Responsive Strategies

Engagement that Works!
Maryland’s Family Engagement Toolkit
A Deeper Dive into Successful Engagement

Reflections and Questions
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FINDING FAMILY STRENGTHS

aem%
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FAMILY ENGAGEMENT is...

An approach, not a supplement or add-on
A shared responsibility; everyone has a role
Embedded program-wide
Relationship-dependent

Respectful of the beliefs, attitudes, behaviors, and activities of
all families

Mindful of diversity

Responsive to student and family needs

Continuous from birth into school age years

Across home, early childhood settings, school, and community

Reliant on adequate resources
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Family Engagement Strategies:
A State Review
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Where have we been headed?

Federally funded programs include family engagement

* Head Start (traditionally part of their standards)

* Preschool Development Grants: one of required
quality standards

* Early Learning Challenge: a key section of grant

* Child Care Development Block Grant: expands
the families” access to consumer education and
ways families access services

* Every Student Succeeds Act (ESSA): Title 1

* |DEA: families have always been a vital
component
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Where have we been headed?

Federal guidance supports states’ family
engagement policies
* Federal Policy Statement

* National Center on Parent, Family and
Community Engagement

* Family Engagement Frameworks

* Dual Capacity Building Framework

* Head Start Parent, Family and Community
Engagement Framework

* Strengthening Families
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Where have we been headed?

State and local response
e State-developed frameworks

e State designated departments and staffing

* Program standards that specify family
engagement

* QRIS
* State-funded programs
* Early learning standards and guidelines

* Family members included on advisory
councils and committees
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STATES HAVE MET THE CHALLENGE!
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POLICY AND GUIDANCE
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LOUISIANA: COMMUNITY COORDINATION

One state-approved agency within a
community assures:

* Coordinated information campaign

* Coordinated eligibility determination

* Coordinated application for enrollment

* Matching enrollment based on preferences
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ILLINOIS: SYSTEMIC AND INTEGRATED

Family Engagement Framework Principles:

* Develop systems that support family
engagement

* Build welcoming and supportive environments
* Enhance communication with parents

* Include parents in decision making
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WASHINGTON: QRIS STANDARDS

Component Point
Complete modified Strengthening Families 1 point
Self-assessment (Director/Owner)

Develop a Plan of Action based on 1 point
strengthening Families Self-assessment

Provide evidence of continuous feedback 1 point

and mprovement [Plan of Action)

Have a parenting support and education program 1 point
in place (e.q. Incredible Years, Trple P Parenting.
CSEFEL Parenting Modules, Parents as Teachers etc.)

Provide information about community based 1 point
programs available for parents in languages

represented in the facility [e.9. community mental

health, child mutrtion, physical fitness, food banks,

Child Find, medical/dental resources etc. )

Evidence of fransition plans/policies in place 3 points
for changes in setfings and providers

Partner with parents to determine 2 points
perception of child strengths and needs
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MICHIGAN: EARLY LEARNING STANDARDS

Multiple opportunities for regular involvement with the program and its staff including
placement, planning for individualization and evaluation related specifically to their child.

Families have multiple opportunities to participate in the child’s classroom program as they
prefer and are able to do so

Families are provided a range of opportunities outside of the classroom for participation,
education, and enrichment as part of their child’s program as they prefer and are able to
do so

The program’s policies and practices promote support and respect for the home language,
culture, and family composition of each child in ways that support the child’s health,
learning, and social-emotional well-being

Family members and members selected from the community participate in the program’s
advisory council; the council has responsibility for recommending direction in the =
planning, development, implementation, and evaluation of the program

All families are provided with opportunities to assist in evaluation of the program '
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NEW JERSEY: STATE GUIDANCE

Roles and Responsibilities

Roles of administrators, teachers and teacher assistants and social services staff

Collaboration

* Keys to effective communication
* Role of the school in collaboration

* Home visits

Transition
* Activities to facilitate smooth transitions

* Roles of administrator, teacher and transition team /

Evaluation

Annual surveys to determine successful strategies
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OHIO: ROLES AND RESPONSIBILITIES

Recommendations and Essential Practices:

Policy

Staffing

Funding

Educator Competency
Research and Evaluation
Tools and Products

Community Connections and Relationships

17
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VIRGINIA: RECRUITMENT AND ENROLLMENT

Local level Strategies

State level strategies

School and District: posters, websites, K registration, blogs, bus
drivers, PTA

Corporate and external partnerships

Community partnerships: places of worship, Rotary, colleges, senior
centers, food banks, pediatricians, community boards and councils,

Single point of entry

Webinars
Recruitment plans ' g(
Family surveys |
Monitoring
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CONNECTICUT: COMMUNITY TEAMS

Local community teams develop and implement
individualized outreach and recruitment plans.

e Systematic and community-coordinated approach to finding and
enrolling families

e |deas are shared across the community teams, developing a
compendium of successful strategies
 Family leaders to reach other families

* Underlying principle: “go to families, don’t wait
for families to come to us”
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PENNSYLVANIA: LEARNING RESOURCES

M Have Fun with Me! B Read »
d with We' Ti

Setting the right course
for your child’s success
in kindergarten
and beyond!

hRnR  Tedder .
g ﬂefgﬂfﬁeﬂ, www.earlylearninggps.com

D 2015 Pennsylvania’s Promise for Children

ACTIVITIESSTOIDOMWITH
YOURIKINDERGARTENER

Readiness is...
A(Illthhm
Al mmm-mm;vu
10 understands.

ACTIVITIES TO DO WITH YOUR YOUNG CHILD

21 CEELY  PDGTA  aem>



THINK—PAIR--SHARE

Pick one of these areas of family engagement:
Family well-being

* Promote positive parent-child relationships

* Support families as life-long educators

e Support educational aspirations of the family

* Support families in transition

 Connect family to peers and community

e (Create advocates and leaders

Talk about a strategy you’ve used that has been
successful for engaging families.
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THE MARYLAND EARLY CHILDHOOD FAMILY ENGAGEMENT FRAMEWORK

Family Well-Being PROGRAM FOUNDATIONS

Promote Positive Parent-Child Relationships

Leadership

Support Parents as Life-Long Educators
Professional Development

H, [11] 8
READINESS

Support Educational Aspirations of the Family
OUTCOMES

Support Engagement in Transition PROGRAM IMPACT AREAS

Environment

Connect Family to Peers and Community

Family Partnerships
Create Advocates and Leader

Teaching and Learning

Community Partnerships

The Maryland Early Childhood Family Engagement Framework puts forth a set of common goals for family engagement to be used across
the Maryland early childhood system and within individual early care and education programs. These goals are realized by implement-
ing family engagement strategies that focus on foundational areas like leadership and professional development as well as strategies
that focus on the "points of impact” in early care and education settings. The successful implementation of the strategies promotes
positive school readiness outcomes.
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Parent Involvement Becomes Family Engagement

PARENT INVOLVEMENT

Program/school leadership
develops a statement on home-
school partnership.

Parents participate in program/
school events and activities
offered by the program/school.

Parents attend parent-teacher
conferences where they receive
reports about their child’s
progress.

A designated staff person is
assigned as the parent-liaison
and is responsible for outreach
to parents.

Programs and schools are
primary consumers of data on
children.

=
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FAMILY ENGAGEMENT

Families and program/school leadership come together to
develop a statement on family engagement, define goals

for the year related to the statement, brainstorm activities/
events that can be implemented to achieve the goals, create

a work plan, and form a group of family members and school
representatives to carry out the work, including additional
families along the way. Together, families and program/school
leadership reflect on what is working and what needs to be
changed to further grow family engagement.

Families —— in partnership with early childhood educators and
program leadership — co-create opportunities for families to
support their children’s learning.

Early childhood educator’s visit one-on-one with families to
get to know the child and families, inquire about the goals the
family has for the child, and develop a portfolio that travels
between home and program at key intervals to update and
record milestones. Families also participate in parent-teacher
conferences, where they both receive and share information
about their child and strategies for how any challenges will be
addressed both by home and program.

All staff are trained in family engagement strategies and
are provided with support and guidance so they can most
effectively engage families in ways that benefit the child,
family, and the program/school.

Families are regular consumers of data about their children and
receive information for what they can do to support learning as
a result of the data.

Chapter 3: Engaging Families and Communities
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Family Engagement Toolkit

O Sections
Introduction and Involvement to Engagement
Seven Goals

Special topics impacting early childhood
educators

Effective Practices
Self - Assessment

MARYLAND STATE DEPARTMENT OF
EDUCATION

PREPARING WORLD CLASS STUDENTS




SECTION 2: GOAL 1

PROFESSIONAL DEVELOPMENT

Since we are talking about professional development, we should talk about
what kind of training is most helpful for staff regarding family wellbeing. If
we are truly supporting families, then specific training on how 1o partner with
families is essential. High-quality professional development should not only
include knowledge of community resources, but should also be supported
in cross-cultural responsiveness and strength-based perspectives, meaning
that staff need 1o be self-aware and value child and family cultures and
axpariances. Using this approach, staff can begin to build strong, respeactful
relationships with families. The following are examples of different types of
staff training that are useful when engaging families:

Professional Ethics (confidentiality, boundaries and self-
determination)

Diversity

Child Developmernt

Developmentally Appropriate Practices
Trauma and its effect on children and families
Family and Youth Engagemant

Relationship building

Collaboration with families

Communication

Collaboration with communities

Training can be obtained through local resource and referral agencies,
aceredited collegas and universities, and approved community frainers and
training organizations. Training is developed and aligned to The Knowledge
and Competancy Framework for Child and Youth Care Professionals. For

a complate copy of The Knowledge and Competency Framework and more
infarmation on training, see the Resource section.

IMPACT AREAS

\When programs have quality professional development and strong
leadership that supperts Family well-being, you will see the improvement in
the impact areas, of moee simply stated the services you provide.

PROGRAM ENVIROMMENT

First and foremost, you want your program lo be welcoming of all families
— of all family structures, sizes and arrangaments — and will hold the family
in high regard and partner effectively with parents. Relationships batwean
providers and families will be receptive, responsive and respectful.

@205 Maryland State Deparment of Education

THE THREE R'S m

When working with families, relationships should be built on the Three R's:

= Receptive - families and staff will listen and be more accepling of what
is being said or given to each other.

Responsive - families and staff will react in a positive manner to what is
Ibeing said or given to each other. Staff and families will be more open o
suggestions and sensitive to each ather's needs.

Respectful - famibes and staff will behave in a way that shows regard
for each other.

Programs should establish family-friendly environments with pictures and
materials that affirm and accept all families and allow opportunities for
families to connect with other parents or staff for reflection, information
sharing, ideas and supporl. Materials and resourcas, including infarmation
for children with disabilities and special health needs, should be available
to connect families to the community resources thay may need. Specific
examples of this include:

«  Providing opportunities that support parents’ needs to connect with other
jparents for reflection, information, ideas, and supporl. This can be done
through parent nights, parent meetings and Parent Cafés.

Having infermation and pamphlats available on communily resources
available for families.
1

L
HEALTHY FAMILIES BULLETIN BOARD

Create a bulletin board for families with information about vaccination
clinics, docior's offices, dentists, mental health providers, state insurance
information and other relevant news.

EDUCATOR VOICE

Head Start conducts hame visits prior to enroldmant fo gef a bref assess-
ment of the family's concerns and priorities. We then come together as a
team, staff and parents, and gevelop a plan for that family, if needed. Thasa
typas of policies not only support famiies and their wallbaing, but are the
reason Head Start has bean successfil for 50 years. Mead Start undev-
stands that for children fo fruly be successful, famifies nead fo be engaged
with their children. Head Starf ensures parents understand their role as their
child’s first and mast important teacher.

= Linion Baptist Batimore City Head Sfart

FAMILY PARTNERSHIPS

Family partnerships will look different in various pregrams, but to be
sucoessful, providers and educators should look at their families as
teammates. When you partner with someone for work or for a project,
you are working together because thay have infarmation and an area of
expertise you need. The same applies 1o families. When we pariner with
our families, they provide ws with information about their child that will help
us work logether for that child's success.

Just like we look to families for news about their child, they look to us for
information as well. We need to be prepared to help families idemtify their
needs and develop individual goals as well as provide resources and
information o help accomplish the goals.

Helping families identify their needs seams like it could be a bil ehallenging,
but it can be a lot easier than you think. To help families feel comforiable
and start to open up, some providers use Conversation Starters.” Asking
families about typical daily routines such as bedtime, gefting ready for
school, or doing homework, is a great way to gather information from
families and helps to identify difficulties so that providers can help problem
solve with families. By taking the time to check in about their day and
offering suggestions o help make their day a little easier, you are listening
to them and validating their concerns. This often leads ta more in dapth
conversations where providers can confinue to encourage family growth and
development.

The following are some examples of conversation starters that can be used
o help suppor families.

.
EEDTIME CONVERSATIONS

When a parent expresses concerns about their child’s bedtime behaviors,
a mini-assessment of the bedlime routine could help to idantify some areas
that you could provide support.

Bagin by telling the parents that you are gaing 1o review the bedtime routine
step-by-step. In order to do this, you will need 1o ask open-ended questions.
Here are soma examples of open-ended questions you could use:

MARYLAND STATE DEPARTMENT OF
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SECTION 2: GOAL 5

SOCIAL STORIES I

A Social Story can be a written or visual story that describes various social
situations, interactions, behaviors, skills or concepts thal children may be
devaloping.’ Social Stories halp o=

Teach students routines, expectations, and behavioral standards in an
allernative way

Reinforce cormact behavior

Prasenl information in a story format

Provide visual examples of behavior expectations

Provide a more personalized and tailored behavioral intervention
Involve students in the leaming process

Individualize learning for all children with different abilities

IMPACT AREAS
PROGRAM ENVIRONMENT

Programs that have established policies and procedures regarding
transitions purposefully partner with families in their transition planning. Staff
helps families identify the different types of transitions children and families
may experience, what familias can expec during transitions, and how o plan
for therm. Common transitions in early childhood programs thal families may
axpariance are:

Maving into different classrooms in child care program

Changes in a caregiver or a teacher in a child care program
Transitioning from home to a child care setting or from a child care
setting to home

Transitioning from one child care program to another

Entering Kindergarten or a structured school environment
Transitions from Infants and Toddlers Program o Preschool Spacial
Education

Ta ensure smooth transitions, many programs collaborate with families to
develop specific transition plans. These plans make children’s transitions
more successiul by bringing together the families and staff who support the
child. These plans allow for a gradual timeline allowing the child to acclimate
of adjust to new staff, a new envirenment, and ather childran.

B 2016 Maryland State Depariment of Edwcation

TRANSITION PLAN m
A transition plan should:

*  |dentify the type of transition (betweaen home and school, betweaean
classrooms, transition ta Kindergarten, elc.)
Identify who is involved in the transition (families, staff members,
children)
Develop a timaline for the ransilion
Identify supports and strategies for children and parents
Anticipate possible behaviors and concerms
Identify appropriate respanses 1o behaviors

Head Start provides greal resources for planning fransiions in programs,
‘with families and across agencies within the community. For more
information see the Resources Section.

FAMILY PARTNERSHIPS

When we are working with families we may find that they are struggling with
specific transitions. They might seem overwhelmed and not know where to
begin. We want o make them feel as prepared as they can ba when they
are navigating educational services or antering new programs.

= When transilioning to new programs or different services, families often
need help identifying and understanding qualily criteria in early childhood
sattings. One simple way o help families with this is by referring families
to Maryland EXCELS and showing them how to use this resource. This
helps parents understand the programs in their area, if the services
offered are right for their family, and if they are a high quality program.
For more information on MD EXCELS, see the Resource Section.

Families may hawve questions about early intarvention or preschoal
spedial education services for thair child. Providers can connact families
with their local Family Support Services Coordinator, a parent of a child
with disabilities who has direct experience with their child recaiving
servicas and who is knowledgeable of their rights under the Individuals
with Disabiliies Education Act (IDEA). For a directory listing of local
Family Support Services Coordinators, as well as information about
parental rights under the IDEA, please see the Resource Section.

Mavigating the early intervention and preschool special education
syslems can al limes feel challenging and overwhelming lo families. You
can suppor families by offering to attend an IFSP of IEP team meeting
with them, as both a “second set of ears” and to confribute important
information you have about how the child functions in your program.
IFSP and IEF leam meetings can sometimes feel intimidating, so here
are a few lips you can share with parents ta make them feel more
comfortable and prepared.

TIPS FOR IFSP AND IEFP MEETINGS

*  Share a list of commaon acronyms and suggest that they ask the IFSP or
IEP team to clarify any unfamiliar term.

Suggest that parents create their own agenda with their purpose for the
meeling along with a list of questions they may hawe before they go to the
meeling. Providers can offer 1o help parents with this task.

CBPAETS M SEFCSE 11 BTG - Bring 0 13 the masating 1 shars

Example of at the meeting worksheer

»  Teachers can work with parents on determining and providing back
up documentation and strategies to support child strengthe and
weaknesses.

FAMILY VOICE

The feacher at my son’s school spoke fo me regarding my son's Bslening
skilis and asked i [ had his heaning checked. | had if checked and his
hearing was fine, however, affer the evaluation, we found out that he had
speach concams. He is now enrolled in a Prekindergarten program that
picks him up and brings him back fo the cenfer seamlessiy.

- Parenf, Raspberry Children’s Center, Charles County, MD
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SECTION 2: GOAL 5

ARTICULATION

Ar ion means p
information between early

TEACHING AND LEARNING

We all understand how having transition help in the , but

how does this impact teaching and learning? When parents have prepared
their children for their transitions, whether it is within their daily routine or

childhood programs. For
le, some |

gives a quick snapshot of the
children’s abilities as they
enter Kindergarten, helping
1o prepare the teacher with

a little information about the
new student.

The following is an articulation
form from Howard County
that was developed through

a collaboration with early

care and family providers as
well as the the local school

system.*

EDUCATOR VOICE

Al the George Washington Carver Judy Center, we provide two

different transition events for famibies. The first transition event involves
Prekindergarten 3, Prekindergarten 4, Kindergarten and First Grade.

The event is planned in the form of a camival and all of the children and
their families are invited into their nsing grade. They are able fo expiore
the classroom and have one- on-one conversations with the teacher to
address any concems or questions they may have. This resulls in less
stress for the parents for the upcoming transition. Families feel that many
of their questions have been answered and leave feeling more secure for
the coming school year. The famiies also receive a summer packet with
activities to enhance learning over the summer. Local child care programs
are also invited to this event.

The second transition event is Kindergarten Transition Night. The students
and families are able to come to the school and visit the Kindergarten

and first grade teachers. The teachers have materials available for the
students to explore and the parents can ask questions regarding their child's
education and upcoming transition.

- Judy Center, St. Mary’s County

© 2016 Maryland State Depariment of Education

g pr 1 will come to school more confident and
ready to learn. We can continue this support in the cl by:

+ Giving families opportunities to discuss their observations and concerns
about their child's gths and ct J ' to their transitions to
and from the program, their daily routine, which can include information
about other early care and education settings. This gives the provider
an opportunity to give the parent needed information and resources and
also helps the parent problem solve if needed.

Helping parents understand how they can help prepare their child for
school. Share information with families about activities and everyday
interactions with children that promote school readiness as outlined
by the Maryland Early Learning Standards. For more information on
Maryland Early Learning Standards, see the Resource Section.

Providing families with information about child development and the
impact of transitions on children across early childhood and school
settings.

EDUCATOR VOICE

Kid's Campus Early Learning Center supports transitions for children by
easing both chiidren and parents into new routines and expectations and by
colfaborating with the local school system in support of the child.

Strategies used to make this happen include allowing the child to spend time
in the new ciassroom prior to the permanent move. This allows chiidren
some time to get to know the teachers in the next room, meet new friends
or reacquaint with old ones, and ease into a new environment. It aliows the
teacher to gain a littie more insight into the child's development or to plan
instruction. We provide the parents a transition document that tells them
what o expect in the next room. While some rooms have little differences
in routines and expectations, others can be quite different. For example, we
teach children to drink from a small cup rather than a sippy cup in our two
year old room and that is information the parent should know and anticipate
prior to the move.

As children move on o kindergarten, we partner with the local school system
and take children to a kindergarten visitation day. In advance of the visi,

we read books to the children about going to public school, riding the school
bus, making new friends, and meeting new teachers. Our goal is to get them
excited about their new adventure. We provide kindergarten registration

and kindergarten orientation dates to parents in an effort to heip remind
busy parents about important timelines. This, in turn, helps the school to
effectively staff kindergarten rooms rather than hire a teacher at the last
minute. On the first day of school, we invite our parents to come and take
pictures and see their child off as they ride the school bus to kindergarten.

In advance of the first day, we notify parents of the bus number so that they

can help their child memorize ®. We also create labels for the child to wear
on their shirt with their bus number for the first week of school.

Transitions also occur for students with special needs who may be
transitioning to public school for additional supports prior to kindergarten

or children that are already in school and attend our before and after care
program. It is very important for child care providers, famifies, and the child's
teacher to communicate about the needs of the chiid. We often ask our
families to inform us of any IEP meetings so that we may aiso attend and
learn what supports the child is receiving at the school level that we may
aiso be able to duplicate in our program. We have found this communication
to be extremely beneficial for the child as it helps establish continuity in
routines, forms of communication, and strategies or supports to meet their
needs. Even though the child may be served in different settings if all the
partners are working to help the child (parents, child care teachers, school
teachers, doctors or therapists), we see significant developmental gains.

The positive effects we see from these practices include children who are
able to transition more easily into a new routine and may even be excited
about the change, parents who are at ease knowing the expectations of
what comes next, and educators and doctors who are able to help a child
make developmental gains by having insights into development in different
seffings.

- Kid's Campus Early Learning Center, Calvert County, MD

REFLECTION Q

Children and families go through transitions every day and they can be
ging. This is an opp ity for us to engag ies by asking about
and responding to their needs, ing with g and program staff
as well as other community prog and buildi i i
of a child’s ed. | support sy

— all to ensure a child's
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Self - Assessment

0 Based on the Head Start Markers of Progress

Starting point - Implementing practices related to
Framework goals and strategies

Progressing - Demonstrating practices that enhance
Framework goals and strategies

Innovating - Implementing practices that are
systemic, integrated and comprehensive

i Q -
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Self — Assessment/Action Plan

Strateqy Indicator Action Step Resources Person(s) Time Frame(s) Measure(s) of
Responsible _§uccess
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Resources

a https://theinstitute.umaryland.edu/family-engagement/ _(English
Family Engagement website)

Q https://theinstitute.umaryland.edu/family-engagement/es/ (Spanish
Family Engagement website)

O https://theinstitute.umaryland.edu/onlineTraining/programCateqgory.
cfm?ottype 1d=38 (English training modules)

O https://theinstitute.umaryland.edu/onlineTraining/programCateqory.
cim?ottype 1d=39 (Spanish training modules)

o http://earlychildhood.marylandpublicschools.org/family-
engagement-toolkit (Toolkit)

o http://earlychildhood.marylandpublicschools.org/system/files/filedep
ot/4/final _md technology plan.pdf (Communication and
Technology Plan) 1 AN s Y
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https://theinstitute.umaryland.edu/onlineTraining/programCategory.cfm?ottype_id=39
http://earlychildhood.marylandpublicschools.org/family-engagement-toolkit
http://earlychildhood.marylandpublicschools.org/system/files/filedepot/4/final_md_technology_plan.pdf

LET’S LOOK DEEPER

Use Maryland'’s self-assessment’s program foundation and
program impact areas to consider your state or program’s
family engagement efforts towards your table’s goal. Share
your results! Are you:
* At a starting point?
* Progressing
* Innovating?

Next, think about the strategies you identified for your
specified goal before the Maryland presentation. Using the
information from Maryland’s toolkit and self-assessment,
what are ways to enhance or modify your approach?

PDG TA aem>
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Assessing your program

Strong Program Foundations ‘ High Quality Impact Areas
Leadership Environment

Professional Development Family Partnerships
Teaching and Learning

Community Partnerships

v

Improved School Readiness
Outcomes!
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JOIN OUR COMMUNITY OF PRACTICE!

PDG 1A

Family Engagement
Community of Practice

Strengthening Families™ through Early Childhood Education, Part 2:
Café Conversations: Engaging Parents and Building Protective Factors
Aprl 2017

In this webinar, Anna Lovejoy and Cailin O’Connor from the Center for the Study of
Social Policy return to provide an overview of the café approach and discuss the
core components of effective cafes. They describe three café models that are related
to Strengthening Families: Parent Café, Community Café and Caring

Conversations. A recording of the webinar and presentation slides are available

here

Strengthening Families™ through Early Childhood Education, Part 1
February 2017

In this webinar, Cailin O'Connor and Anna Lovejoy from the Center for the Study of
Social Policy give an overview of Strengthening Families™, a program designed for
any early childhood professional who develops family engagement programming or
works directly with families. Learn about the Big |deas behind the Strengthening
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FINAL REFLECTIONS

Family engagement is hard work!
It’s a community affair.
It’s all about relationships.

Successful plans require broad-
stroke processes.

|dentify strategies to overcome
barriers.

Go to families, don’t expect them
to come to you.
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QUESTIONS?
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CONTACT INFORMATION

Melissa Dahlin, Research Associate, CEELO and EDC
mdahlin@edc.org

Cyndi La Marca Lessner, : Branch Chief, MD Department of
Education
cynthia.lessner@Maryland.qgov

Sue Mitchell: Technical Assistance Specialist, AEM Corporation
Susan.Mitchell@aemcorp.com
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